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 Don’t Feed the WorryBug (Wince) 
Learning Objectives 

1.  80% of the class will be able to define the term ‘worry’, 
orally and in writing, and then identify a time/situation when 
they felt troubled by his or her own ‘WorryBug’.   
2. Each student will be able to identify at least two positive 
ways that they can cope with ‘worrying’ in their own lives. 
  
CCCS 
 
 
ASCA 
 
 

 
Materials Needed 

1. Don’t Feed The WorryBug by Andi Green        
2. WorryWoo Monster poster  
3. Wince, The Monster of Worry plush 
4. The WorryBug plush 
5. Blank outline of keys for all students in the class. These keys are for an activity and 

should be cut out prior to the beginning of the lesson in order to conserve class time; 
please see appendix for the key outlines. 

6. Crayons/Markers 
7. Poster board of facilitator’s choice. Board should be approximately 18”x16” in size 

having enough space to display each student’s key. 
8. Glue 
9. Pencils 
10. Venn Diagram Worksheet (supplemental assignment) 
11. Equity Sticks (popsicle sticks with student’s names) 

   
Introduction to the entire “WorryWoos” curriculum (1 minute) 
  
Place poster of WorryWoo Monsters in front of the class. Have questions a, b and c from 
the anticipatory set pre-written on the board. 
  

“Hello, boys and girls! I am really excited to see everyone again. Today is going to be a 
special day because I am going to introduce everyone to some of my new friends!” Refer to 
the WorryWoo Monsters poster that is in front of the class and individually introduce each 
character.  
  
“I want everyone to meet the “WorryWoo Monsters” Point to each character on the poster as 
you introduce them. “This is Wince, Nola, Rue, Squeek and Fuddle and Twitch.” 
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 “For the next few weeks we are going to get to know these new friends very well and some 
of us may even realize that we have a lot in common with them.”  
Scan the classroom to ensure that you have the attention of all students. If someone is not 
paying attention, address it accordingly. 
  
“ Today, I brought in Wince to help me for the day.” Hold up the stuffed plush Wince as the 
prop; place him somewhere in front of the room so that he is visible to the entire class. 
  
“Boys and girls, Wince and I are going to need your undivided attention because we have an 
important message. Wince thinks that it is important for all of you to understand that 
everyone experiences worry and that there are things we can do to make ourselves feel better 
when this happens.”  
  
“Today, I am going to read to you Wince’s story entitled Don’t Feed the WorryBug.  Hold up 
the book and show the cover to the class so that the students can view the illustration; then, 
transition into the anticipatory set. 

  
PROCEDURE 
 
Anticipatory set (10 minutes) 
 
Place monster poster in front of classroom. 

1. Assess students’ prior knowledge by asking them to define the term ‘worry’. 
2. “Okay, boys and girls before we start, take a look at what I have written on the board.”     

Refer to the questions on the board and read them to the class. 
a. “What do you think it means to worry?” 
b.  “Can you describe what it feels like to worry?” 

3. “I want everyone to take a couple of minutes and write down their answers to these two 
questions.” Allow students 2-3 minutes to briefly write down their ideas/thoughts. Expect 
that some students may not write anything down because they may not know what 
‘worry’ means. As a result, if you pick a lower level learner’s name from the equity sticks 
(sticks with student names), remember to reassure everyone that all answers are 
encouraged because- “We are all learning together.” - 

4. “Boys and girls in order to be fair, I am going to pick names out of the ‘cup’ (equity 
sticks) because I want us to share some of our thoughts. Please remember that all of our 
answers will be different and that is okay” 

 
5. Ask students to share their answers and thoughts. 

 
Facilitator Disclaimer:  

1. Keep in mind that the “expected answers” may vary; however, ensure that students’ 
responses are relevant and on task. 

2. Accommodate/assimilate questions based on students’ responses. 
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Pick a name from the cup and call on a student to verbally answer questions A and B from 
anticipatory set; thus serving as a discussion and informal assessment. 
 

1. Question 1 
  “Okay (student’s name), can you define for the class what worry means?” 
  

Expected response for question 1 
 Worrying means that a person feels uneasy, uncomfortable and/or scared.  

  
2. Question 2 

“Can you describe what it feels like to worry?”  
 Pick another name from the equity sticks. 

  
Expected response for question 2 
Worry feels like ‘butterflies in my stomach’; ‘I feel sick’, ‘I feel scared, hot, shaky, sad, 
etc.’ 

  
3.  Praise those students that participated, and have students demonstrate their 

understanding of the concept of worry by asking them to disclose a personal instance 
when they experienced worry. 

 
4. “Great job so far boys and girls! Now that we have talked about what worry is and how it 

feels, take another minute to think about and write down three things that can sometimes 
cause you to worry.” 

 
Assessment (measuring learning objective #1) 
  
This form of written assessment will be collected to measure whether or not students understood 
the concept of ‘worry’ based on the situational example/s  that they come up with pertaining to 
their own lives. 
  
The following are some examples they may suggest: forgetting their homework, failing a test, 
being in the dark. 
  

1. Close anticipatory set; collect responses from each student and transition into reading the 
story. 

2. “I want to thank you boys and girls for sharing your personal experiences. Since, I know 
that these things may be a little difficult to talk about, you are going to hand in your 
examples and I will look at them privately. Everyone did a great job! Next, I want to read 
to you one of my favorite stories, and while I am reading, I want you to think about how 
you and Wince are similar.” Place responses in a safe location for evaluation at a later 
time. 

  
Read Story (10 minutes) 
Start reading the book in its entirety. As you read, show the students the colorful illustrations on 
each page so that they have a visual of what is happening.  
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After reading the entire story, ask class to reflect. (10 minutes) 
  

Question 1: 
“What was Wince’s problem in the story?” Pick a name from equity sticks 

Expected response: 
Wince worried too much. He worried about everything. He was always worrying. 

  Second question (in case first question is not being answered) 
          “What were some of the things Wince worried about?” 

Refer back to the story and show them the pictures on pages 5-6. Allow students  
time to independently use the illustrations in the text to construct a response. 

        
Modifications: 

1. Students will be able to read along with their own copy of the text. 
2. They can follow along as the text is read via smart board/applications. 
3. Students can participate in collaborative work. 

 
Question 2: 

“When did The WorryBug first appear in the story?” Pick a name from equity 
sticks. 
Expected response 

The Worry Bug appeared in the story whenever Wince was feeling upset from 
worrying. He first heard him when he was sitting on a bench in the park. 

Second question (in case second question is not being answered) 
“What did Wince do that made the WorryBug become active/come alive?” 

  
1. Question 3: 

 “How did Wince feed the WorryBug; what did he eat?”  
  Pick a name from equity sticks. 

Expected response 
Wince fed the WorryBug worries. He made small problems seem like big 
problems when they did not have to be, so he ended up worrying and fed the 
WorryBug. 

Second question (in case third question is not being answered) 
 “During what time of day did the WorryBug appear?  

 
2. Question 4: 

“What made the WorryBug get smaller or disappear?  
Pick name from equity sticks. 

Expected response 
The WorryBug got smaller and/or disappeared once Wince started to get busy. 
Also, it got smaller when Wince was outside and played with his friends.  While 
Wince was doing things and having fun, When Wince didn’t think about his 
worries. 

Second question (in case question 4 is not being answered) 
“Did anyone help Wince get rid of the WorryBug?” How? 
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3. Show the class the Worry Bug plush. 

  “Do you think that The Worry Bug is big and scary?” 
  

4. Students should see the stuffed plush and laugh because he 
is small and cute.  Explain to them that our worries are 
often as tiny as the WorryBug.  By thinking about these 
things all the time we can unnecessarily cause our small 
problems to turn into imaginary big ones. Worries are like 
snowballs, the more we roll the snowball the bigger it 
becomes. That’s what happened to Wince, by feeding the 
WorryBug all the time, it became bigger and bigger turning 
what started as a teeny bug into something all out of 
proportion. 

 
5.  Activity (10 minutes) 

 
1. Students are going to be given an outline of a blank key and on it they are to write down 

two ways in which they can ‘be free of the WorryBug’. This will identify coping methods 
that that they can use which will help them deal with their everyday worries: e.g. Wince 
played with his friends. 

2. “Wince said that he became free of his WorryBug by playing with his friends. Together, 
we are going to do the same! I am going to hand out keys to each of you, and I want you 
to write down two ways/things that you can do in order to cope with worrying and help 
get rid of “the WorryBug.” Poster should be in front of the room. 

3. Facilitator should walk around the room and help students brainstorm. Also, review the 
various methods of coping that students are coming up with.  

4. As soon as eighty percent of the class have completed writing two coping methods, begin 
passing out the colored crayons/markers so that they can decorate/color/personalize their 
keys.  

5. “Wonderful job boys and girls! Since a lot of us have already written something down, I 
am going to pass out the crayons/markers so each of you can color and personalize your 
keys.” 

6. As students are completing the coloring portion of the activity, instruct them to glue their 
personalized key to the poster board that is hanging in first of the room. At this point, 
make sure that you have placed the poster where students can see it. 

7. “When you are done, I want everyone to glue his or her keys on this poster so that we can 
be reminded not to feed the WorryBug.” Poster should be easily viewed by all students. 
 

 
Closing (2 minutes) 
Remind students that problems can be solved and our worries are only as big as we make them. 
These keys will always remind us of some ways in which we can free ourselves from our 
worries. 
  
 



15

 
 

 
 Assessment (measuring learning objective #2) 
The creation of the keys will: 1) measure students’ understanding that they can personally 
develop strategies for dealing with worry in their everyday lives 2) help students take an active 
part in coping with worry. 
 
Incorporating Technology  

1. Smart board in classroom; facilitate learning by reading the story aloud to the students as 
they follow along and read silently. 

2. Take pictures of the student creating their Keys and make a PowerPoint presentation to 
show to the students at a later time.  

3. Play the Woosical for students to listen to as they are working on the activity to remind 
them of the concept they have learned about. 

  
 

4. Present a visual of what is expected of student’s final product. 
5. Be available for one on one time. 
6. Offer extra time if necessary. 

  
  
Materials for Supplemental Activity 

1. Pencils 
2. Venn Diagram Worksheet 

  
 
Supplemental Activity (if time permits)  

1. Have students  work in pairs to complete the Venn Diagram Worksheet  
2. Have students discuss with each other the similarities between the character Wince and 

themselves. 
3. Ask volunteers to share their thoughts.  
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Venn D
iagram

Student Nam
e _____________________



18

The Lonely Little Monster (Nola) 
Learning Objectives 

1. Students will be able to describe, orally and in writing, 
at least 3 qualities that make a good friend.  

2. Students will be able to identify and communicate the 
moral of the story in written form with 80% accuracy.   

 
CCCS 
 
 
 
ASCA 
 
 
 

 
Materials Needed 

1. The Lonely Little Monster by Andi Green 
2. WorryWoo Monster poster  
3. Nola, The Monster of Loneliness plush 
4. Glasses template 
5. Crayons/ Markers 
6. Glue 
7. Pencils 
8. Scissors 
9. Any small items to decorate paper glasses (buttons, glitter, gems, puffy balls, etc) 
10. Lonely Little Monster Worksheet  
11. Equity Sticks (popsicle sticks with student’s names) 

 
PROCEDURE 
 
Anticipatory Set (10 minutes) 
 
Place monster poster in front of classroom 
 
“Hi class! Last week we talked about worry, remember? Who can show us Wince, the loveable 
monster who helped us discuss this subject?” 
 
Call on student or choose student utilizing equity sticks. 
 
 “Very good!  Now just as a reminder, “Don’t feed the WorryBug!”  
Today though, we are going to meet Nola (point to Nola monster on poster), the monster of 
loneliness.” 
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“Nola and I are going to need your undivided attention today because we have an important 
message. Nola thinks that it is important to understand that everyone at some point may 
experience loneliness. Sometimes if we just “open our eyes” and look around, we may see that 
there are others, beyond ourselves, who are also looking to make friends.   

1.   Elicit students’ ideas about friendship. 
2.  Compose a list of qualities that students believe make a good friend by asking:  
3. “What are some words that describe qualities good friends should have?” Sample 

responses: kind, nice, friendly, etc. 
4.   Write this list on the board or on chart paper. 
5.   Remind students they are using describing words and these types of words are called 

adjectives. 
“Today you will hear a story in which lonely Nola discovers that she had the chance to 
make friends all along, but never realized that others wanted to be friendly, too. I am 
going to read aloud to you her story, The Lonely Little Monster.” Hold up the book and 
show the cover to the class so that the students can view the illustration. 

6. Invite students to a reading rug area so everyone can be closely seated together.  
When everyone is situated, transition into the anticipatory set. 

 
Read Story (10 minutes) 
 

Facilitator Disclaimer:  
1. Keep in mind that the ‘expected answers’ may vary; however, ensure that students’ 

responses are relevant and on task. 
2. Accommodate/assimilate questions based on student’s responses. 

 
 

1. Question 1: 
When you get to the page that states, “And her loneliness lingered feeling harder 
to bear.” Ask students, “What does lingered mean?” 

Expected response:  
She (Nola) still felt lonely for quite some time,stayed.    

Second question: backup in case first question is not being answered 
“Nola felt lonely for quite some time, she cried 50 days and sighed 40 nights, by 
using clues from the story as well as looking at the illustration, what do you think 
lingered means?” 

 
Facilitator Disclaimer:  

1. This is a good check in point with the students to make sure they are following the 
story and understanding Nola’s loneliness. By asking what does lingered mean the 
teacher is helping students use context clues from the story as well as illustrations 
to figure out the meanings of words.   

2. Accommodate/assimilate questions based on students’ responses. 
 

2. Question 2:  
When you get to the page that states, “…and he grinned.” Ask students, “Predict 
what you think will happen next?” 


